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President’s Message
Dear friends, colleagues and supporters,
2012 was a year of culmination and new beginnings. Above all, it
saw the development of strong, local educational leaders who will
guide and mentor their peers in strategies and reform to engage
learners and foster quality delivery. An important addition to our
program saw trainers and facilitators critically discuss and practise
peer observation and feedback techniques as they strengthened their mentorship role in
leading their professional learning clusters. The local leaders in Gilgil, Kenya,
successfully planned and led methodology and global issues workshops, independent
of international input. Teachers in Laikipia will graduate to this achievement in 2013.
We also saw the most successful start-up occur in Kakamega, Kenya, with the
combined efforts of EBB and ACCES. 80 teachers, the majority without formal training,
devoured practical activities and strategies from the workshops on differentiated
instruction, collaborative learning and inquiry-based learning. To the pleasant surprise
of district officials who participated in workshops and a day of in-school follow-up, they
witnessed a complete transformation in classrooms as these motivated teachers
facilitated various activities that encouraged student participation and engagement.
Months later, we received news of how some of these schools (among the worse
performing) are now among the better performing schools in the district.

Our Mission
Incorporated in 2007, Education
Beyond Borders is a non-profit,
non-denominational NGO
devoted to closing the global
education divide through teacher
professional development and
community education. Our
organization focuses on the
building of teacher leaders as
the key to quality education for
all. We work primarily, but not
exclusively, in developing
countries, in order to build selfreliance, health and capacity.
Volunteer Staff

Overall, the success and the sustainability of our programs were attributed to the core
principles of our model: the building of trusting relationships, the development of local
leadership and the creation of strong partnerships. This is even more evident as the
local leaders in Kenya have initiated and are in the process of incorporating their own
chapter of EBB Kenya to help secure funding to support their local operations.

A BIG Thank You to:

From all of us and on behalf of the hundreds of teachers we have empowered, we want
to sincerely thank you for your generous support this past year. As our sector continues
to face the challenge of sourcing resources to operate, we look forward to your
continued support and welcome any new opportunities. Together we are helping to
close the global education divide and making a difference in the lives of teachers in
disadvantaged regions and ultimately their students.

Noble Kelly, President, Vancouver, BC
Dexter Horton, V. President, Mission, BC
Vanessa Formoso, Secretary, Montreal, QC
Kin Lo, Treasurer, Vancouver, BC
Marijka Stadnyk, Director, Toronto, ON
Irving Rother, Director, Montreal, QC
Tim Eckenfels, Director, Sydney, AU
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Noble Kelly
President & Founder

Board of Directors

Moses Muthoki, Kenya Coordinator
Rebecca Ehlert, Newsletters
Betty Kiddell, Provincial Reps

Project Leads
Ji Ai Cho, Vancouver, BC
Shannon Howlett, Vancouver, BC
Ian Robertson, Vancouver, BC
Kimberly Brown, Regina, SK
James Munga, Laikipia, Kenya
Emily Mbugua, Laikipia, Kenya
Stephen Mureithi, Gilgil, Kenya
Jane Mwangi, Gilgil, Kenya
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Our Projects
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Im plem ent
Sta ge 1, 2, 3,
or 4

Stage 1:
EBB conducts incountry methodology
workshops that focus on
practical applications to
develop learner-centred
best practices. This
includes laying the
foundation for our
training-of-trainer
programmes and
professional learning
clusters (PLC)
infrastructure.

EBB
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Stage 2:
EBB team trains teacher
volunteers from Stage 1
as Local Facilitators
(LFs) then co-designs
and co-facilitates
methodology workshops
for a new cohort of local
educators. LFs receive
basic computer training
and PLC infrastructure
is formalized.

HOST

Stage 3:
EBB team designs &
facilitates facilitatortraining sessions for LFs
trained in Stage 2. Newly
trained local facilitator
trainers (LFTs) then coplan and co-facilitate
training of new cohorts of
LFs & educators
respectively. Network
strengthened through
additional computer
training and expanded
PLC structure.

Stage 4:
LFT team plans and
facilitates training for
new cohorts of LFs
and new educators.
An EBB team of
reduced size acts as
observers and offers
feedback and support
where necessary and
appropriate.

HONDURAS (exploratory): In April 2012, Mr.
Kelly went to Honduras and spent time in three
different regions (Tegucigalpa, Copán, Roatan)
to explore possibilities of working with local
NGOs to support the delivery of quality
education through our model. SEPLAN
(Secretaría Técnica de Planificación y
Cooperación Externa - Ministry of Planning
and External Cooperation), facilitated a very
successful presentation/meeting at the
National University for Pedagogy with various NGOs to discuss a collaborative
approach to support education as part of the work articulated in the national
strategy document “2022 Vision” for Honduras. Many potential partners are
willing to work with EBB.
The unique aspect of the visit to northern Honduras was that many of the
teachers are trying to revive the Mayan language and develop their indigenous
curriculum. Teachers in the Bay Islands are also looking at the development of
curriculum that honours their history and culture. Knowing this supports our
initiatives and other opportunities to connect with other indigenous communities
in Canada, Australia, Kenya, etc. to share stories.
There is strong interest from local organisations to work with partners to support
teachers in rural and isolated regions in Honduras through EBB’s teacher
professional development model and communities of practice.

Size o f sp he re re presen ts sh are o f pro ject
lead ership & ad min ist ra tion .
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ARUSHA, TANZANIA (Stage 1): This year we cemented relationships with the
Leguruki ward and cluster education officers and made plans for future
workshops and how the ward/cluster would begin to take ownership. During this
stage 1 of our model, we held workshops for the five secondary schools in the
ward and made follow-up classroom visits with the teachers who attended the
workshops. We supported the teachers as they implemented new learnercentered strategies in their classrooms. We spoke to the principals about how
they could encourage their teachers as they introduced new teaching strategies.
We held a one-day introductory workshop for ten potential teacher facilitators
with the intention of inviting them to assist in the planning and facilitation of
workshops in 2013.

KAKAMEGA, KENYA (Pilot): A total of 79 participants were trained in three
learner-centred approaches and a welcomed benefit was the participation of the
district education officers and 6 Teacher Advisory Centre (TAC) tutors in the
training. Before the workshops, TAC Tutors attended an orientation meeting with
the EBB and ACCES teams. This worked well to share expectations and the role
of the education officials during and after the training, including their participation
in classroom observations and in sustainability discussions.

We are looking at the possibility of expanding the workshops to include the
primary teachers in the ward along with the primary and secondary teachers in
the neighbouring ward. Discussions will continue in 2013 about the ways to
accommodate these requests. We also had a Kenyan teacher facilitator-trainer,
Keziah, facilitate the teacher workshops with the Canadian team. It was very
successful and allowed her to introduce her Kenyan experiences to the
Tanzanian participants. We were extremely fortunate with the good working
relationship that we had developed with Mr. Urio, Ward Education Officer, in
2011 and continued in 2012. Mr. Mussa is newly appointed as the Cluster
Education Officer and was eager to support our workshops and relationships
with teachers as well as principals.

On each workshop day, one hour was set aside for Professional Learning
Clusters (PLCs) discussions. It started with discussions around three questions:

This year we also included a one-day student leadership conference and had
invited four students from each secondary school in the ward to attend. We
asked that the schools send two girls and two boys. Most schools sent the head
girl, head boy, secretary and a prefect to the meeting. Activities were planned to
help them develop leadership skills and discuss the qualities of a good leader.
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The partnership with ACCES (http://www.acceskenya.org/), a non-governmental
organisation working in the area for the past 20 years, greatly facilitated EBB’s
entry into and working relationship with the network of schools, the teachers and
the education office.



What is the vision for our zone?



What would success look like?



Identify 3 SMART goals for our zone.

There already exists clusters of schools within the zones and the same structure
was adopted for PLC activities. Eventually leaders were elected to spearhead
activities, with each zone developing a work plan and schedule for the meetings
to be held in the first and third terms.
The seven ACCES schools had all of their 54 teachers attend the training and
this means there will be open discussions and methodologies practice in the
schools since all teachers there are involved.
The day after the workshops a team of 4 EBB facilitators, 2 ACCES officials, 1
external partner, and 5 TAC tutors visited 8 schools for classroom observations
of some of the teachers who had been trained in the workshops. This reinforced
the peer feedback component, which is anticipated to be continuous.
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EBB’s Impacts
2012
✔ 5 districts in 3 countries
✔ 89% spent directly on projects
✔ 13 international volunteer teachers
✔ New & strengthened partnerships/clusters
✔ 305 teachers/facilitators supported with
subject, methodology & ICT workshops
✔ Over 15,000 students directly impacted by
motivated teachers with new strategies

Since 2007
✔ 7 districts in 5 countries
✔ 91% spent directly on projects
✔ 93 international volunteer teachers
✔ 13 partnerships, 2000+ networked online
✔ 1292 teachers/facilitators supported with
subject, methodology & ICT workshops
✔ Over 65,000 students directly impacted by
motivated teachers with new strategies
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LAIKIPIA, KENYA (Stage 3/4): This year’s project approached EBB’s stage 4
main goal of transferring responsibility for designing and carrying out
professional development activities to local trainers and facilitators. The trainers
and facilitators reported feeling very confident and proud of their facilitation
work and attending teachers indicated that they were very much looking forward
to trying out learner-centered teaching methodologies in their classrooms in
September and sharing the new ideas with school colleagues.

GILGIL, KENYA (Stage 4): This year saw the
completion of EBB’s cycle in this region. The trainers
planned and delivered facilitator training and received
working sessions on peer observation and feedback
and peace building strategies along with the
facilitator trainees. Two weeks later, trainers and
facilitators planned and facilitated teacher workshops
without international intervention. EBB mentors
Skyped in and took part in debrief sessions.
Project sustainability and collaboration with other education programs in the
area were discussed with various local stakeholders and authorities. Gilgil now
benefits from stronger professional networks, 12 experienced trainers, 10
additional facilitators available to deliver workshops (or otherwise support their
peers), and 84 more teachers newly trained in designing and delivering learnercentered lessons in their classrooms.
Since we started here in 2008, we have seen disillusioned teachers become
articulate trainers/facilitators and leaders in their community. We have witnessed
a growing confidence and exciting collegial debates with authorities regarding
educational reform. More importantly, we have observed highly positive and
exciting learning environments led by teachers with a renewed motivation.

The project also was able to bring many stakeholders on board during a
stakeholders meeting with the EBB team. The main agenda was on
sustainability of the project in the future. The members resolved that they would
support the project to ensure continuity. The trainers and facilitators later
discussed this issue further and proposed a regional committee to cover both
Laikipia East and Central. This committee, whose members include regional
and other stakeholders, aims to support local PLCs and liaise more efficiently
with Educational Offices and international EBB representatives.

EBB On Campus

EBB leaves Laikipia this year with a strengthened PLC support structure,
District committees and a regional committee. There are 8 trainers, 14
experienced facilitators available to put on workshops (or otherwise support
their peers), and 65 more teachers newly trained in designing and delivering
learner-centered lessons in their classrooms. Relationships with Laikipia East
and Central District Education Offices were strengthened which will help in
providing credibility and potential for district and regional level sponsorship of
future projects.

EBB - On Campus chapters are postsecondary institution groups interested in
positive change through global education.
The mandate of all On Campus groups is to
support the greater mission of increasing
access to quality education for all people,
regardless of geographic location or
socioeconomic situation. On Campus groups
spread this vision to other students on their
campuses and beyond.
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Exec members from three Ontario On Campus
groups come together for a brainstorming session.

Our groups have created workshops for secondary students, mentorship and tutoring
programmes, supported global education weeks and carried out various initiatives to fund
raise for local and global educational needs. To see current information on
these groups or to start one on your campus, visit our web site.
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On behalf of the EBB Board of Directors and all the educators and students that
were positively impacted by their efforts, I would like to extend a huge thank you
to all our volunteer trainers & facilitators who were instrumental in making this
year’s work a great success!
Canada: Maureen Hillman, Zainab Kizilbash, Vanessa Liston, Carolin Rekar
Munro, Dr. Samson Nashon, Devon Richards, Beverlee Ritchie
Kenya: Munga J. Wanguya, Emily Mugure Mbugua, Danson Muthanda
Kimwaki, Francis Wanjohi Munyu, Joseph Giteru Wachira, Samuel Wachira
Kamau, Peter Gitaka Nderitu, Penina Mutahi, Cyrus W. Wahome, Loise K.
Maina, Getrude E. Wairumu, Florence Wairimu, Ephraim Ngure, Peris Wakio,
Grace W. Muchiri, Susan K. Muriuki, Joseph Karuoya, Lucy W. Waikwa, Joseph
Kigombe Mugumo, James Ngatia, Wycliffe Ndayala Libabu, Doreen Makandi
Kimonye, Agatha Ambale Wanga, Dolphine Omondi, Dominic Mutinda Mutie,
Irene Muthoni Njuguna, Joshua Kimaita Mutwiri, Joyce Wainaina, Lucia
Wambui Kuria, Charles K Kuria, Wilson Bowen, Daniel Kuria, Jane Mwangi,
Samuel Mbogo, Redfern Gekonge, Keziah W. Karega, Shelmith W. Maina,
Nicholas W. Mutungi, Rossana Wang;ombe, Francis W. Mureithi, John Mwaura
W., Stephen Mureithi, Jaoko Hellen Awour, Moses Muthoki

Major Donor

Thank you for your generosity and continued support of our
projects since 2008 to increase access to quality education
globally!
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Financial Information for year ending 2012
Chartered Accountants, DeVisser Gray LLP, have audited the statements of financial position of
Education Beyond Borders Society (“the Society”) and the statements of operations and changes
in net assets for each fiscal year since our incorporation in 2007 to December 31, 2011. In their
opinion, the financial statements that have been audited present fairly, in all material respects, the
financial position of the Society. Full details of each audit can be downloaded from our web site
here: http://www.educationbeyondborders.org/page/print-materials The audit for the year ended
December 31, 2012 has not been completed at the time of printing of this annual report.
1. NATURE OF OPERATIONS AND GOING CONCERN
The Society is a not-for-profit organization that was incorporated under the Society Act of British
Columbia on March 20, 2007. The Society is exempt from taxation under section 149(e) of the
Income Tax Act (Canada Charity B/N: 85909 6190RR0001). The Society was established for the
purpose of supporting and encouraging community education throughout the world, specifically by
the provision of professional development resources for teachers.
2. SIGNIFICANT ACCOUNTING POLICIES
Basis of presentation
These financial statements have been prepared in accordance with Canadian generally accepted
accounting principles, which necessarily involve the use of estimates. The financial statements
have, in management’s opinion, been properly prepared within reasonable limits of materiality and
within the framework of significant accounting policies summarized below.
Basis of accounting
The financial statements are prepared using the accrual basis of accounting. The accrual basis of
accounting records revenue as it is earned and measurable. Expenses are recognized as they
are incurred and measurable based upon receipt of goods or services and/or the creation of a
legal obligation to pay.
Revenue recognition
The Society follows the deferral method of accounting for contributions. Restricted contributions
are recognized as revenue in the year in which the related expenditures are incurred. Unrestricted
contributions are recognized as revenue when received or receivable if the amount to be received
can be reasonably estimated and collection is reasonably assured. Endowment contributions are
recognized as direct increases in net assets. Restricted investment income is recognized as
revenue in the year in which the related expenditures are incurred. Unrestricted investment
income is recognized as revenue when earned.
Estimates
The preparation of financial statements in conformity with Canadian generally accepted
accounting principles requires management to make estimates and assumptions that affect the
reported amounts of assets and liabilities. These estimates and assumptions are based on
management’s best information and judgment and may differ significantly from actual results.
Contributed materials and services
Teachers and other volunteers contribute a significant amount of time in support of the Society.
As this time cannot be easily valued, contributed services are not recognized in the financial
statements. Contributed materials are also not recognized.
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In 2012, EBB has been
on target with respect to
costs relative to budget.
Total project expenses
were $62,183 compared
with a budget of
$62,000. Administrative
costs were below
budget at $6,687 and
remain less than 10% of
total expenses.
2012 has been a
challenging one for
fundraising. Some of our
biggest individual
donors were not able to
contribute as they had in
2011. We are thankful
that our biggest and
long-time contributor,
the BC Teachers'
Federation, was able to
continue its support of
our programs in 2012.
We also benefitted this
year from the surplus we
carried over.
Since fundraising will
continue to be a
challenge in our sector,
we will have to respond
with reduced operational
plans for 2013 while we
ramp up our fundraising
and partnership efforts.

13

Looking Forward
EBB is very proud of the strides we have made in recent years as a wholly
volunteer organisation in the area of peer-designed and led teacher professional
development. This reinforces the power of building professional relationships
and the use of collaborative approaches on which our model is based. We will
continue to advocate for and promote the foundation of strong partnerships and
multi-stakeholder and grassroots involvement as a means to sustainable
development. This has become extremely crucial in light of the prominent trend
of lower revenue streams that are plaguing our sector.
In education, the focus needs to be on quality delivery and engagement, which
can only be achieved by teachers who have the support and have been given
the opportunity and the access to provide input and share best practises.
We will continue to empower local teachers to find and develop local expertise
and solutions to improve standards of education to meet national and global
goals while continuing to be role models for life-long learning with emerging
strategies, media and resources.

In Collaboration with:
Kenya
Ministry of
Education

United Republic
of Tanzania
Ministry of
Education

Honduras
Ministry of
Education
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